Pupil premium strategy statement 2024 — 2025

This statement details our school’s use of pupil premium (and recovery premium for the
2024 to 2025 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data

School name Weston Shore Infant School
Number of pupils in school 68

Proportion (%) of pupil premium eligible pupils 66%

Academic year/years that our current pupil premium 2024/2025 Year 1 of
strategy plan covers (3-year plans are 2025/2026 strategy
recommended) 2026/2027

Date this statement was published September 2024

Date on which it will be reviewed September 2025
Statement authorised by FGB

Pupil premium lead Jim Rogers

Governor / Trustee lead John Martin

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £64,000

Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £64,000

If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year.




Part A: Pupil premium strategy plan

Statement of intent

At Weston Shore Infant School, we are passionate in nurturing the talent and developing the character of
our unique children. We believe they deserve to be equipped with the essential knowledge and skills
needed to be successful: in the next stage of their education; in their homes; in their local communities
and in the wider world.

We aim to support the pupils in the classroom so that they are not withdrawn unnecessarily. This is key
in promoting their self-confidence, self-esteem, participation in learning and positive social interaction.
Pupils are supported to work constantly to aspire to their personal best, which raises self-esteem and
contribution. We use interventions in a targeted way, so children are where they should be —
participating in the classroom.

We foster positive, consistent relationships throughout. We know that if you provide quality first teaching
that is effective for disadvantaged learners then you are providing effective teaching for all.

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic
assessment, not assumptions about the impact of disadvantage. The aims we have adopted
complement each other to help pupils create endless opportunities. To address educational
disadvantage we will work hard to address:

e the Reading, Writing and Maths gaps in attainment between pupil premium children and
our non-disadvantaged children.

e the absence rates of pupil premium children.

e Fluency in reading (including addressing limited vocabulary) — helping all pupils access
the wider school curriculum through reading.

e Oral communication skills —ensuing pupils can demonstrate their understanding, express
their feelings and ask questions.

e Improving staff knowledge and skills — staff must be aware of, and equipped to tackle, the
challenges facing our underserved children.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Our attendance data over the last year indicates that attendance among
disadvantaged pupils was 90.6% which is 5% lower than for non-
disadvantaged pupils. 38.5% of disadvantaged pupils have been ‘persistently
absent’ compared to 9.6% of their peers during that period. Our assessments
and observations indicate that absenteeism is negatively impacting
disadvantaged pupils’ progress.

2 Assessments, observations, and discussions with pupils suggest
disadvantaged pupils generally have greater difficulties with reading (decoding,
prosody, comprehension and language acquisition) than their peers. This
negatively impacts their development as readers and access to the wider
school curriculum.

3 Children have barriers with their transcription and sentence construction skills.
Internal and external assessments indicate that writing attainment among
disadvantaged pupils is significantly below that of non-disadvantaged pupils.

4 Children are not “mastering” maths fluency. Internal and external assessments
indicate that maths attainment among disadvantaged pupils is significantly
below that of non-disadvantaged pupils.

5 Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils. These are evident on entry to Reception and remain
through to the end of KS1. In general, these are more prevalent among our
disadvantaged pupils than their peers.

Mental health and well-being difficulties are impacting children’s ability to fully
access the curriculum. Our assessments, observations and discussions have
identified social and emotional issues for many pupils.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

To achieve and sustain improved attendance | Attendance will be at least in line with

for all pupils, particularly our disadvantaged National expectation. Lateness will reduce.
pupils.

The teaching of Reading is secure and Early identification of reading barriers will be
consistent across the school. in place across EYFS and KS1; informing

planning and assessment and therefore
raising attainment for all pupils.




End of Early Years outcomes will be in line
with national GLD.

In KS1 at least 65% of pupils will achieve
ARE

PSC outcomes will be in line with national.

Fluent writing will support composition
because the pupil's cognitive resources will
be freed from focussing on handwriting,
spelling and sentence construction and will be
redirected towards writing composition.

End of Early Years outcomes will be in line
with national in writing.

In KS1 at least 65% of pupils will achieve
ARE in writing. 10% GD

Consistent and strong modelling in maths is
improving outcomes for pupils

Children will secure mastery and fluency in
Maths.

End of Early Years outcomes will be in line
with national in maths.

In KS1 at least 70% of pupils will achieve
ARE in maths. 10% GD

Improved oral language skills and vocabulary
among disadvantaged pupils with strong
communication and language skills in children
within Early Years and KS1.

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in lessons, book
scrutiny and ongoing formative assessment.

End of Early Years outcomes will be in line
with national GLD.

To improve children’s mental health by
increasing their resilience and providing
opportunities for them to talk about
themselves and their aspirations for their
future.

Children will display increased resilience,
access all curriculum areas and have
aspirations for their future.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £32,000 (50% of pupil premium funding)




Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Engaging Teaching Methods:
Implement active teaching
techniques that foster
engagement and interest in
lessons, making pupils more likely
to attend. Research shows that
engaging teaching can lead to
improved attendance

Clear Communication of
Attendance Importance: From
the start of the academic year,
communicate the value of good
attendance to pupils and parents.

Regular Monitoring and
Feedback: Use formative
assessments to monitor pupil
engagement and attendance,
providing timely feedback to
pupils about their progress and
the importance of consistent
attendance.

Working together to improve school
attendance - GOV.UK (www.gov.uk)

1,2,3,4,5

Implement WalkThrus in CPD
sessions: Use Tom Sherrington's
Teaching WalkThrus as a
framework for CPD, focusing on
evidence-based teaching
strategies that enhance
questioning techniques. This will
be done through regular
workshops and collaborative
planning sessions.

Model effective questioning
techniques: Provide opportunities
for teachers to observe model
lessons where effective
questioning is demonstrated.
Follow this with discussions on
how to implement these
techniques in their own
classrooms.

Create a questioning toolkit:
Develop a resource that includes
various questioning strategies and
prompts that teachers can use in
their lessons to encourage deeper
thinking and engagement from

pupils.

“EEF High Quality Teaching — Maximising
learning “The best available evidence
indicates that great teaching is the most
important lever schools have to improve
pupil attainment. Ensuring every teacher is
supported in delivering high-quality
teaching is essential to achieving the best
outcomes for all pupils, particularly the
most disadvantaged among them.”

Teaching WalkThrus

2,3,4,5



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://walkthrus.co.uk/

Instructional coaching and
feedback: Establish an
instructional coaching system
where teachers can observe each
other’s lessons, focusing
specifically on questioning
techniques, and provide
constructive feedback based on
the WalkThrus framework.

Implement Evidence-Based
Reading Comprehension
Strategies: Utilise strategies that
focus on enhancing pupils'
understanding of texts, such as
summarization, questioning, and
clarifying. These strategies have
shown a high impact for low cost
(Education Endowment
Foundation

Phonics Instruction: Adopt a
systematic phonics programme
that begins in EYFS and
continues through KS1. This
should include daily phonics
sessions that focus on decoding
skills, which are crucial for early
reading development.

Model Reading Strategies:
Teachers should model reading
strategies explicitly during shared
reading sessions, demonstrating
how to approach unfamiliar words
and complex texts. This can help
pupils develop their own
strategies for tackling reading
challenges.

Regular Assessment and
Feedback: Conduct regular
assessments to monitor pupils'
reading progress and provide
specific feedback on their
strengths and areas for
improvement. This will help
ensure that all pupils, particularly
those disadvantaged, are aware
of their learning goals.

reading-comprehension-strateqgies | EEF

2,5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies/technical-appendix/queen-rania-foundation

Implement Evidence-Based Improving Literacy in Key Stage 1 | EEF
Writing Instruction: Utilise the
"Improving Literacy in Key Stage 1
guidance report, which provides
practical recommendations for
developing writing skills among
pupils. This includes explicit
teaching of writing structures and
processes.

Utilise Assessment for
Learning: Train teachers to use
formative assessments effectively
to identify pupils' writing strengths
and areas for improvement,
ensuring that feedback is clear
and actionable.

Implement a Mastery Approach: EEF + 2 — Mastering Mathematics - the

Adopt the Mathematics Mastery Ark Mathematics Mastery Primary School
programme, which focuses on programme involved 5,108 pupils in 90
deep understanding and fluency in | schools. The independent evaluation found
maths for all pupils, particularly that pupils in schools adopting Ark

those from disadvantaged Mathematics Mastery made, on average,
backgrounds. This whole-school two months’ progress compared to other
approach can help close the pupils in comparison schools.

attainment gap.

Use Assessment to Inform
Teaching: Regularly assess
pupils to identify their current
understanding and
misconceptions. Use this data to
tailor instruction and ensure that
all pupils build on their existing
knowledge.

Daily Fluency Practice:
Incorporate short, focused maths
meetings into the daily timetable
to reinforce basic skills and
improve speed and accuracy in
maths. This can be done at the
start of the day or after lunch.

Explicit Vocabulary Instruction: Oral language interventions | EEF
Integrate explicit vocabulary
teaching into daily lessons,
focusing on high-frequency and _ _ .
subject-specific words. This can EEF on oral language interventions - Voice
enhance pupils' understanding 21

and usage of language in context.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://voice21.org/eef-on-oral-language-interventions/
https://voice21.org/eef-on-oral-language-interventions/

Modelling Language Use:
Teachers should model rich
language during lessons,
demonstrating how to articulate
thoughts clearly and effectively.
This includes using varied
sentence structures and
vocabulary to provide pupils with
examples of effective
communication.

Interactive Learning
Opportunities: Create
opportunities for pupils to engage
in discussions, group work, and
presentations. This encourages
them to practice their speaking
and listening skills in a supportive
environment.

Integrate Social and Emotional
Learning (SEL) into the
Curriculum: Explicitly teach SEL
skills to help pupils manage their
emotions, set goals, and establish
positive relationships. This
approach has been shown to
improve mental health and
academic performance (Education
Endowment Foundation)

Promote a Positive School
Ethos: Foster a supportive and
inclusive environment where
pupils feel safe and valued. This
can be achieved through regular
assemblies, class discussions,
and school-wide initiatives that
celebrate diversity and inclusion.

Mindfulness Practises:
Incorporate mindfulness activities
into daily routines to help pupils
develop coping strategies for
stress and anxiety.

Social and emotional learning | EEF



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £16,000 (25% of pupil premium funding)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Attendance Officers: Employ Working together to improve school 1

attendance officers to work attendance - GOV.UK (www.gov.uk)

closely with families of
disadvantaged pupils, providing
support and addressing
barriers to attendance

Personalised Support Plans:
Develop tailored support plans
for pupils identified as at risk of
persistent absence, including
regular check-ins and
academic support to help them
catch up on missed work.

Parental Engagement
Initiatives: Create initiatives
that actively involve parents in
their children's education, such
as workshops on the
importance of attendance and
how they can support their
children at home

Small group training on “EEF High Quality Teaching — Maximising 2,3,4,5
questioning: Offer targeted learning “The best available evidence

CPD sessions for teachers who | indicates that great teaching is the most

may need additional support in important lever schools have to improve pupil

developing their questioning attainment. Ensuring every teacher is

skills. This could include supported in delivering high-quality teaching
practical workshops that focus is essential to achieving the best outcomes
on specific strategies from the for all pupils, particularly the most

Teaching WalkThrus. disadvantaged among them.”

Use of formative
assessme.nt: Train teachers to Teaching WalkThrus
use formative assessment
techniques that incorporate
effective questioning to gauge
pupil understanding and inform
next steps in teaching.



https://walkthrus.co.uk/

Focus on disadvantaged
pupils: Identify specific
disadvantaged pupils who may
benefit from additional support
in their learning and tailor
questioning strategies to meet
their needs during targeted
interventions.

Small Group Interventions:
Implement targeted small
group reading interventions for
disadvantaged pupils who are
struggling. Little Wandle Keep
up and RCU and fluency, HFL
Education’s Key Stage 1
Reading Fluency Project: Year
2 can provide focused support
to improve reading fluency and
comprehension.

School Reading Clubs:
Create school clubs that focus
on reading for pleasure and
comprehension skills, providing
a supportive environment for
disadvantaged pupils to
engage with texts.

“EEF + 5 Evidence indicates that one to one
tuition can be effective, providing
approximately five additional months’
progress on average.

Short, regular sessions (about 30 minutes,
three to five times a week) over a set period of
time (up to ten weeks) appear to result in
optimum impact. Evidence also suggests
tuition should be additional to, but explicitly
linked with, normal teaching, and that
teachers should monitor progress to ensure
the tutoring is beneficial.”

Small Group Interventions:
Provide targeted small group
sessions for disadvantaged
pupils who are struggling with
maths fluency. These sessions
should focus on specific skills
and concepts that need
reinforcement.

Parental Engagement
Workshops: Offer workshops
for parents to equip them with
strategies to support their
children’s maths learning at
home, fostering a collaborative
approach to education.

EEF +4

Parental engagement refers to teachers and
schools involving parents in supporting their
children’s academic learning. It includes:

approaches and programmes which aim to
develop parental skills such as literacy or IT
skills; general approaches which encourage
parents to support their children with, for
example reading or homework; the
involvement of parents in their children’s
learning activities; and more intensive
programmes for families in crisis.

Small Group Interventions:
Provide targeted support for
pupils experiencing mental
health challenges through
small group sessions led by
trained staff. These sessions
can focus on building
resilience, social skills, and
emotional regulation.

Social and emotional learning | EEF

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

ELSA: Establish access to
school-based counselling
services where pupils can
receive one-on-one support.

coping strategies tailored to
individual needs.

Parental Engagement

in workshops that educate
them on supporting their
children's mental health at

home-school connection and

pupils.

This can help address specific
emotional issues and provide

Programmes: Involve parents

home. This can strengthen the

provide consistent support for

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £16,000 (25% of pupil premium funding)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Create a Welcoming School Working together to improve school attendance - | 1

Environment: Foster a nurturing
and engaging school atmosphere
that encourages pupils to attend.
This will include creating inviting
spaces and promoting a positive
school culture in everything that
we do

Incentives for Improved
Attendance: Implement reward
systems for pupils who show
improvement in their attendance.
This will include certificates,
recognition in assemblies and
small prizes.

GOV.UK (www.gov.uk)

11




Develop a culture of | “EEF High Quality Teaching — Maximising 2,345

questioning: Foster a school- | learning “The best available evidence indicates

wide  culture that values | that great teaching is the most important lever

guestioning as a key component | schools have to improve pupil attainment.

of learning. This could involve | Ensuring every teacher is supported in delivering

displays, assemblies, and | high-quality teaching is essential to achieving

classroom practises that | the best outcomes for all pupils, particularly the

celebrate curiosity and inquiry. most disadvantaged among them.”

Monitor and evaluate impact:

Regularly assess the

effectiveness of the implemented

strategies through pupil feedback

and academic outcomes,

ensuring that adjustments can be

made to improve the approach

continuously.

Parental Engagement | EEF +4 2

Programmes: Develop | parental engagement refers to teachers and

workshops for parents to equip | schools involving parents in supporting their

them with strategies to support | children’s academic learning. It includes:

the_lr Ch"d”?”s readlng at home. approaches and programmes which aim to

This can include guidance on . .

reading together and discussing develop parental skills such as literacy or IT

texts. skills; general approaches which encourage
parents to support their children with, for example

Access to Resources: Ensure reading or homework; the involvement of parents

that disadvantaged pupils have in their children’s learning activities; and more

access to a wide range of reading | intensive programmes for families in crisis.

materials, including books that

reflect their interests and cultural

backgrounds. This can help foster

a love of reading and improve

engagement.

Community Partnerships:

Collaborate with Southampton

Library Service to provide

additional reading resources and

programmes that encourage

reading in and outside of school.

Extra-curricular Writing Clubs: 3

Create school writing clubs that
focus on creative writing and
storytelling. This can foster a love
for writing and provide additional
practice in a  supportive
environment.

12




Professional Development for
Staff: Invest in  ongoing
professional development for
teachers focused on effective
writing instruction and
assessment strategies. This will
ensure that all staff are equipped
with the latest research-based
practises to support pupils' writing
skills.

Enrichment Activities: Organise
maths-related enrichment
activities, such as maths clubs or
competitions, to engage pupils
and foster a love for the subject.
These activities can help build
confidence and enthusiasm for
maths.

Mental Health and Wellbeing
Support: Provide support for
pupils' mental health and
wellbeing, as anxiety around
maths can hinder performance.
This could include mindfulness
sessions or access to ELSA.

Monitoring and Evaluation:
Establish a robust system for
monitoring the effectiveness of
interventions and  strategies
implemented. Regularly review
progress and adapt approaches
as necessary to ensure maximum
impact.

Language-Rich Environment:
Create a language-rich
environment within the school by
displaying vocabulary words,
encouraging word walls, and
providing access to diverse
reading materials that promote
language use.

Extra-curricular Activities: Offer
extracurricular clubs focused on
drama, debating, or storytelling,
which can provide additional
opportunities for pupils to practice
their oral language skills in a fun
and engaging way.

13




Whole-School Mental Health
Initiatives: Implement school-
wide programmes that promote
mental health awareness, such as
Mental Health Awareness Week,
where activities focus on reducing
stigma and encouraging open
conversations about mental
health.

Staff Training and Well-Being
Support: Provide professional
development for staff on
recognising and  supporting
mental health issues in pupils.
Supporting staff well-being is also
crucial, as it enables them to
better support their pupils.

Partnerships with  External
Agencies: Collaborate with local
mental health organisations to
provide additional resources and
support for pupils and families.
This can include workshops,
counselling, and referral services.

Social and emotional learning | EEF

Total budgeted cost: £64,000

14



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024
academic year.

The actual outcomes for disadvantaged children at the end of key stage 1 are listed below in red
compared to the outcome we were working to achieve on our pupil premium strategy;

KS1 reading outcomes:

Early identification of reading barriers will be in place; informing planning and assessment and
therefore raising attainment for all pupils. 78% of disadvantaged children achieved the expected
standard or better compared to 86% which is a gap of no more than 8%. This was higher than
national which was 69%

KS1 maths outcomes:

In KS1 at least 65% of pupils will achieve ARE in maths. 10% GD
78% of disadvantaged children achieved the expected standard or better compared to 86%
which is a gap of no more than 8%.

KS1 Writing outcomes:

In KS1 at least 65% of pupils will achieve ARE in writing. 5% GD. 61% of disadvantaged
children achieved the expected standard or better compared to 86% which is a gap of more
than 25%. This was in line with national which was 61%

Whilst the % of PP children who achieved expected or better standards at the end of year were
broadly in line with or better than national and most of our outcomes were met, the gap and
attainment in writing was not as strong. The school has identified that whilst the strategies,
actions and interventions in reading and Maths were effective those for writing did not impact in
the same way. We have recognised that this needs to be a focus for this academic year. Over
the next academic year there will be CPD focussing on modelling, spelling and sentence work.

The attainment of pupils at the end of the reception year was 61% for PP children compared to
86% for all children. The new SSP programme had a significant impact on children’s attainment.
The gap between PP and non-PP is too high, this academic year we will be focusing on
narrowing the gap to being no more than 10%

15




Teaching (for example CPD, recruitment and retention)

Teachers have received CPD in many curriculum areas, with the CPD in early reading and
communication having a significant impact on outcomes for children this year. All KS1 teachers
and TA’s have been trained in our chosen Systematic Phonics Programme, Little Wandle. Since
this training in the Autumn term, all phonics lessons monitored have showed fidelity to the
scheme and have been of a consistently high standard, following the programmes explicit
weekly content and using the comprehensive resources and mantras. The impact of this has
been seen in the Year 1 Phonic Screening Check outcome of 100% (100% for disadvantaged
pupils), in line with National attainment (2024) but stronger than the current national picture

Targeted academic support (for example, tutoring, one-to-one support structured
interventions)

A range of targeted intervention and support has taken place this year to support disadvantaged
pupils. Firstly, the Year 1 Phonic Screening Check outcome of 100% was achieved due to
meticulous rigour to the scheme and implementation of targeted daily “Keep up” and/or “Catch
up” sessions to ensure children stayed on track or “caught up”.

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Attendance for our PP children, particularly those who are PA, is still not at national. The school
recognises that there are refinements for this to improve. This year the school has provided a
much clearer structure to tackle poor attendance. The school has also developed the role of the
attendance team who have had daily dedicated time to tackle poor attendance as well as more
time to work with families where this is an issue.

We have supported a number of PP families during the academic year — we have a number of
children accessing free breakfast and after school provision. All PP children have accessed after
school clubs. We provided families with Christmas presents and families with food regularly.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
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Further information (optional)
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